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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
In recent years several factors have had significant
influence on the elementary school curriculum.

The increas-

ing population, the knowledge and technological explosions,
and the competition for space superiority between the United
States and Russia have resulted in unusual pressure on the
American schools.
Since the Russian Sputnik, many people from all walks
of life have given their conflicting ideas about the American
educational program (12:1).

Some people speak out for the

"good old days" and for a return to the "3R's."

Some people

cry for the same program for all, ignoring, among other
things, what is known about the learning process.

Other

people stress subjects of special interest to themselves.
Evidence indicates that the elementary schools have
changed during the past decade.

In a recent study conducted

by the National Education Association many elementary school
principals felt that change had taken place in their schools
since 1956 (13:8-12).

Increased attention has been given to

the areas of science and mathematics.

Foreign language

instruction is quite commonplace in the elementary curriculum today.

There is more emphasis upon the fundamentals and

a number of subjects are being taught to children at an

2

earlier age.

The principals also noted a greater emphasis

on content.

Over one-fourth felt more attention was being

given to the individual (13:8-12).

These are some of the

changes being noted today in the elementary school.

There

can be little doubt that change continues to take place.
What are these changes in the elementary school
programs doing to the interests of the students?
interests changing?

Are their

What subjects are regarded as worth-

while by the pupils themselves?

What subjects are rele-

gated to low positions by some children?

Answers to these

questions could be significant when seeking ways to improve
the instructional program.

Any study designed to obtain

answers to these and other questions would be appropriate.
I.

THE PROBLEM

In 1961-62 Dr. Robert L. Curry conducted a nationwide
survey to determine the rank order of subject preferences of
fifth grade pupils.

As part of his sample, Dr. Curry

selected 969 fifth grade youngsters from five cities in the
State of Washington.

This was primarily a status study

(5:1-4).

Statement of the problem.
study to:

It was the purpose of this

(1) duplicate the 1961-62 study by Dr. Robert L.
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Curry on Subject Preferences of Fifth-Grade Pupils in the
State of Washington, and compare the results, and (2) go
beyond Curry's research to investigate the relationship
between pupil subject preferences and certain possible
influencing factors.
An attempt was made to answer several specific questions.

They were:
1.

In a list of nine subjects, including arithmetic,
art, health and physical education, language,
music, science, social studies, spelling and
reading, what are the subject preferences of
fifth graders in the State of Washington?

2.

How do the findings of this study compare with

Dr. Curry's findings in Washington?

3.

What reasons do fifth graders give for liking
their favorite subjects?

4.

How do the subject preferences of pupils compare
with the subject preferences of their classroom
teachers?

5.

Do the variations of classroom organization seem
to affect the subject preferences of pupils?

6.

Do pupils of high achievement and intelligence
prefer different subjects than pupils with low
achievement and intelligence?

4
Importance of the study.

It is generally accepted

that children learn best when they are interested in what
they are doing.

It is probably true that the higher the

interest, the more the learning.

Educators who wish to

stimulate, guide, and enrich experiences in the classroom
must take into consideration the extent and type of interests of the children.

If educators are aware of the likes

and dislikes of pupils, economy and effectiveness in teaching and learning can be efficiently sought and achieved.
Educators should also be aware of any factors that
might influence the subject preferences of the students.
Any information that can be gained and used in establishing,
maintaining, and improving the interests of the students
would be of great value in retaining the many children who
drop out of school before high school graduation, as well as
to make present learning and teaching more interesting, more
significant, and more effective.
In the "stimulus" study conducted by Curry, he states
that all teachers must be aware of whether their particular
teaching field is popular or unpopular with the students.
Such information can serve two purposes:

to indicate the

need for special effort in motivating the students, and to
indicate the general effectiveness of the instructional
program in the past (4:1).
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II.

DEFINITION OF THE TERMS USED

Self-contained classroom.

An elementary classroom

with one teacher teaching all or nearly all subjects to one
group of students all day.

Some self-contained classes use

special teachers for certain subjects.
Special teacher.

A teacher who presumably is well

qualified in one subject, and who teachers only that subject in what normally would be a self-contained classroom.
Usually the special teachers are in the fields of art, foreign language, health and physical education, and music.
Personal subject preference.
a teacher prefers and enjoys.

The subject or subjects

He may or may not prefer to

teach that same subject, however.
Teaching subject preference.

The subject or subjects

a teacher prefers to teach.
III.

LIMITATIONS OF THE STUDY

It is hereby acknowledged by the investigator that a
small group may not adequately or accurately reflect the
impressions of the large group of which it is a part.

The

sample, included in this study, was limited to 1,013 fifth
graders in the State of Washington during the 1964-65 school
year.
It is further recognized that these sampled fifth
graders were asked to make forced choices in selecting the
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rank order of their subject preferences.

This may have pre-

sented some unusual difficulty for the fifth grade children
and the teachers, especially with the subjects which fell
between the two extremes.
IV.

ORGANIZATION OF THE REMAINDER OF THE THESIS

The remainder of this thesis is organized into three
chapters.

The review of literature pertaining to the subject

preferences and interests of school children will be presented in Chapter II.

The procedures of the investigation will

be discussed in Chapter III.

Chapter IV will include the

findings, conclusions, implications, and recommendations.

CHAPTER II
REVIEW OF RELATED LITERATURE
The material presented in this chapter is a brief
resume of the few studies to date on the subject preferences
of intermediate grade pupils.

This chapter will cover:

(1)

the subject preferences of pupils, (2) choices of boys and
girls, (3) achievement and ability preferences, (4) teacher
preferences, and
I.

(5) a summary.
SUBJECT PREFERENCES OF PUPILS

In 1939, Baisden and Burkhard attempted an indirect
evaluation of the curriculum.

They asked approximately

10,000 students, grades one through nine, to list the subjects liked best, the subjects liked least, and the subjects
neither liked nor disliked.

The fifth graders in this study

preferred art, arithmetic, library (which the investigators
listed as a subject) and physical education.

The students

disliked penmanship, music, and spelling (1:41-47).
Ten years later Jersild and Tasch found the two most
popular subject areas included (1) reading, writing, and
other aspects of English usage, and (2) number work, arithmetic, and mathematics.

This sample contained 2,248 child-

ren in grades 1 through 12 from various size communities
located in the Middle West, in the South, and the New York
City area (10:25).
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In 1947, Chase studied a group of 13,483 fifth grade
youngsters in New England with the following results:

their

favorite subject preferences were reading, arithmetic, and
art, respectively.

Language, penmanship, and health educa-

tion were the least popular subjects.

This was rechecked

two months later using the test-retest method with 2,350
pupils from a southwestern city with practically the same
results except science replaced penmanship as one of the
least popular subjects (2:205).

See Table I

Chase and Wilson repeated the identical procedures
in 1957 using 19,135 fifth graders.

The only differences

noted in the 1957 rank order were:

arithmetic ranked first

and reading dropped to second, spelling moved from fifth to
fourth, and social studies moved from fourth to fifth.
Music dropped from sixth to seventh and science moved up
from seventh to sixth.

No subject changed more than one

rank in this latter study (3:1-5).

For a comparison of

Chase's two studies, see Table I.
In 1960-61, Curry investigated the subject preferences of 43,979 fifth graders selected from all fifty states.
By using a questionnaire, Curry asked the children to rank
nine subject areas one through nine.

By using a weighted

score system (first choice equals one, second choice equals
two, etc.) he totalled the scores for each subject area with
the lowest aggregate score ranked first, etc.

9

TABLE I
RANK ORDER OF SUBJECT PREFERENCE STUDIES BY CHASE*

Subject

1947

Boys Girls Combined

1957

Boys Girls Combined

Arithmetic

1

2

2

1

2

1

Art

3

3

3

3

4

3

Health Education

8

9

8

8

9

8

10

10

10

10

10

10

Music

7

4

6

7

5

7

Penmanship

9

8

9

9

8

9

Reading

2

l

l

2

l

2

Science

6

7

7

5

7

6

Social Studies

4

6

4

4

6

5

Spelling

5

5

5

6

3

4

Language

*W. Linwood Chase and Gilbert M. Wilson, "Preference
Studies in Elementary School Social Studies," The Journal
of Education, 140:3-5, April, 1958.
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Curry reported that this information can serve two
purposes:

to give some indications where special motivation

of students is needed, and to give an indication as to the
general effectiveness of the past instructional program.
Curry compared his rank order of subject preferences
to those of Chase's 1949 study.

He concluded that the fifth

graders in 1961 found art, health and physical education,
language, and spelling more popular, whereas music, reading,
and social studies were less popular (4:23-27).
Curry's study contained a separate study of the State
of Washington with 969 fifth graders selected from five
cities.

The pupils in the State of Washington ranked art

first and arithmetic second as did the youngsters in the
master study.
sixth to third.

Health and physical education jumped from
Spelling dropped to fourth from third;

music remained in fifth position; reading dropped from fourth
to sixth; science went from seventh to eight.

Language and

social studies reversed places with social studies being
ranked eighth in the State of Washington and language being
ranked ninth.
Generally speaking, health and physical education was
significantly more popular among Washington State children
than children from the United States as a whole, while
reading was significantly less popular (5:3).

(See Table 2)
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TABLE III
RANK ORDER OF SUBJECT PREFERENCE STUDIES BY CURRY*

Subject

United States
Boys Girls Combined

Washington
Boys Girls Combined

Arithmetic

2

4

2

2

4

2

Art

1

2

1

1

1

1

Health and
Physical Ed.

4

6

6

3

5

3

Language

9

7

8

9

7

9

Music

7

3

5

7

2

5

Reading

5

5

4

4

6

6

Science

6

9

7

6

9

7

Social Studies

8

8

9

8

8

8

Spelling

3

1

3

5

3

4

*Robert L. Curry "Subject Preferences of Fifth-Grade
Children of Washington,~ Unpublished Findings of a Doctoral
Dissertation by Dr. Robert L. Curry, School of Education,
Baylor University, Waco, Texas, 1962.
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Herman's 1960 study, which involved 214 fourth through
sixth grade pupils, revealed spelling, arithmetic, and social
studies to be most popular.

This study included only five

subjects--arithmetic, English, science, social studies, and
spelling (8:434-435).

Moshier's study, conducted in 1952

with 2,164 students in grades four through twelve, had
arithmetic, spelling, and art ranked most popular by the
fourth through sixth graders (11:35-38).
An investigation by Greenblatt in 1959 resulted in
art, arithmetic, and reading substantially most popular.
Social studies was in a nebulous position, lower than the
top three, but higher than the others.
occupied a middle position.

Science and music

There was no doubt that writing,

language, and health were the least preferred subjects

{7:554-555).

Rowland and Insheep rank order found health

and physical education ranked third behind arithmetic and
art, with reading in fourth position.

This study contained

600 pupils from twenty fourth, fifth, and sixth grade
classes and was reported in 1963 {15:186-191).
II.

SUBJECT PREFERENCES OF BOYS AND GIRLS

Moshier concluded from his study, "Little statistical
significance was found between the choices of girls and those
of boys when first choice only data are considered" {11:36).
He went on to say that sex differences in subject preferences
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grow progressively greater in number and variety as the girls
and boys achieve different levels of maturation.
The boys in Curry's study of fifth graders in the
United States favored art, arithmetic, health and physical
education, and science more than the girls.

The girls fa-

vored spelling, music, and language more than the boys.
Reading and social studies were placed in the same position
by both boys and girls (4:23-27).

In Curry's Washington

study the boys ranked arithmetic, health and physical education, reading, and science higher than the girls, whereas
the girls ranked music, spelling, and language higher than
the boys.

(5:3).

Art and social studies received the same ranking

See Table II, page 11.
Other studies found sex differences in subject prefer-

ences evident.

Boys were found to dislike language, penman-

ship, music and spelling more than girls.

Girls dislike

arithmetic, social studies, and science undoubtedly more than
boys.

(2:210)

See Table I, page 9.

Greenblatt found that boys show a significant preference for science; girls for music (7:555).
In Herman's study the boys rated arithmetic first,
spelling second, and science third, while the girls rated
spelling, arithmetic, and English most popular (8:436).
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III.

ACHIEVEMENT, ABILITY, AND SUBJECT PREFERENCES

In 1950, Dean used a sampling of 1,694 pupils from
Chase's 1947 study to answer two questions.
1.

Do pupils who achieve well in a school subject
express greater preference for that subject
than do pupils who make poor records in the
subjects?

2.

Do pupils who prefer a subject achieve better
in that subject than pupils who do not indicate a particular liking for the subject?
(6:89)

This study was limited to the subjects of arithmetic,
language, reading, and spelling.
Dean's primary conclusion was that "the relationships
between achievement and preferences are not sufficiently
conclusive to warrant their predictive application" (6:92).
Just because a pupil achieves well in a subject is no
guarantee that he has a preference for that subject or that
a pupil who prefers a subject will necessarily achieve well
in that subject.

There are, however, "decided trends in

favor of preference groups, which should make these relationships of value in educational planning" (6:92).
An investigation by Rice, reported in 1962, compared
the academic interest patterns of children who had been
grouped, according to their ability, into homogenous classes.
One hundred sixty-four intermediate grade children were
included in this study.

In general, highly talented pupils

showed more interest in the academic areas, particularly

15
arithmetic, reading, and science.

Most groups seemed to be

uninterested in writing and social studies (14:131-137).
Greenblatt investigated the significance between
achievement in reading and arithmetic and the subject preferences.

The findings indicated there was no relationship

between achievement in reading and the preference for it.
However, girls did tend to choose or not to choose arithmetic
according to their achievement in that subject.

Greenblatt

also examined the relationship between intelligence and subject preferences.

Two groups were selected, one group with

I.Q. scores of 110 or higher and one group with I.Q. scores
of 91 or lower.

The group with the lower I.Q. scores showed

a wide divergence of opinion between the choices of boys and
girls.

The group with the higher I.Q. scores showed a marked

similarity of subject preference between boys and girls.
The children with I.Q. scores of 110 or higher ranked arithmetic first, art second, and reading third.

The children

with I.Q. scores of 91 or lower chose art, reading, and
spelling in that order (7:554-555).
IV.

TEACHER PREFERENCE

In both the 1947 Chase study and the 1957 Chase and
Wilson study, teachers were asked to indicate the subject
they most enjoyed teaching.

The 1947 study included 543

teachers, while the 1957 study included 724 teachers.
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Arithmetic and social studies were ranked first and second
in both studies.

For the rank order preferences of the

other subjects and the number of teachers choosing each,
see Table III (3:5-7).
In the 1947 study, 41.40 per cent of the pupils chose
in first, second, or third place, the subjects most preferred
by their teachers.

In 1957, 41.01 per cent of the students

fell in this category.

Chase concluded that, in general,

students are not significantly influenced by teacher preference in a subject.
Greenblatt's study, which included ten teachers,
asked the teachers to indicate the subject they most enjoyed
teaching.

A strong agreement was found between the prefer-

ence of teachers and pupils whose I.Q. score was 110 or
higher.

Greenblatt warned that the data was not sufficient

to warrant statements of a predictive nature (7:555).

V.

SUMMARY

Studies investigating the subject preferences of
pupils were reviewed.

In addition to subject preferences,

relationships concerning the differences of boys and girls
preferences, achievement, ability, and teacher preferences
were also reviewed.
Art and arithmetic were the most popular subjects in
the studies, with reading and spelling enjoying considerable
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TABLE III
RANK ORDER OF FAVORITE SUBJECTS OF TEACHERS*

1947 Study
Subject

Number of
Teachers

1957 Study
Subject

Number of
Teachers

221

1.

Arithmetic

288

Social Studies

70

2.

Social Studies

185

3.

Geography

67

3.

Reading

85

4.

Reading

64

4.

Language

50

5.

History

38

5.

Geography

43

6.

Language

38

6.

History

25

7.

Music

23

7.

Science

23

8.

Science

12

8.

Music

14

9.

Art

9
1

9.

Spelling

6

Art

4

1.

Arithmetic

2.

10.

Spelling

10.

*W. Linwood Chase and Gilbert M. Wilson, "Preference
Studies in Elementary School Social Studies," The Journal
of Education, 140:3-5, April, 1958.
~-
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popularity, while language and health were less popular subjects.
The differences in subject preferences of boys and
girls were not extensive or conclusive.

Boys tended to

like arithmetic and science more than the girls and dislike
language, penmanship, and music.

Girls indicated a prefer-

ence for music and spelling, and disliked arithmetic, social
studies, and science.
There were some indications that a pupil tends to like
a subject in which he excells and tends to perform better in
a subject he likes.

Children with high intelligence seem to

favor reading, science and arithmetic.

Further, there was

more agreement between the subjects preferred by teachers
and the more intelligent children than there was between the
teachers' choices and the choices of the children with lower
I.Q. scores.

CHAPTER III
THE METHODS AND PROCEDURES USED
As was stated in Chapter I, it was the purpose of
this study to:

(1) duplicate the 1961-62 study by Dr.

Robert L. Curry on Subject Preferences of Fifth Grade Pupils
in the State of Washington, and compare the results, and (2)
go beyond Curry's research to investigate the relationship
between pupil subject preferences and certain possible
influencing factors.
It is the intent of this chapter to present the
methods and procedures used in this study.

•

two main sections:

This chapter has

(1) sources of the data and the methods

and procedures, and (2) the treatment of the findings.
I.

SOURCES OF THE DATA

Sample population and survey procedures.

The data

used in this investigation were obtained from 1,013 fifth
grade pupils and their thirty-eight teachers by using two
questionnaires--one for the pupils and one for the teacher
to complete.
During the initial planning of this study, two letters
were written by the investigator to Dr. Robert L. Curry in an
effort to gain information.

Dr. Curry responded by sending

the investigator a report of his study in the State of Washington (See Appendix C.).
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A list of fifth grades or fifth-grade teachers in the
State of Washington was not available.

(See letter from the

Office of the State Superintendent of Public Instruction,
Appendix A.)

The investigator was advised by the Office of

the State Superintendent of Public Instruction to select the
fifth grade classes from the 1,095 public elementary schools
listed in the 1963-64 Washington Educational Directory.
Each public elementary school in this directory was assigned
a number.

By transcribing these numbers on approximately

one inch square paper, placing the pieces of paper in a bag,
and drawing at random one hundred numbers, a list of one
hundred elementary schools was compiled in the order drawn.
After consulting with the Thesis Committee Chairman,
it was decided that the pupils and teachers of fifty classes
would be adequate for the sample.

A larger sample than

Curry's 969 pupils was desired.
A packet was prepared for one class in each of the
fifty schools, which included a letter to the school principal, a letter to the fifth grade teacher, a teacher questionnaire, and ample pupil questionnaires for each student
in the class.

(See Appendix B for copies of letters and

questionnaires sent to the schools.)
The letter to the principal introduced the investigator and the study, asked the principal to review the questionnaires, and if he wished his school to participate, to
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give the material to the fifth grade teacher.

If there were

more than one fifth grade, the principal was asked to randomly select one fifth grade.
The letter to the teacher introduced

the investiga-

tor and the study and outlined the procedures the teacher
was to follow.
On April 7, 1965, packets containing the questionnaires
and letters were mailed to the first fifty schools on the
master list.

By April 27, nineteen classes had returned the

questionnaires; however, nine of the nineteen packets were
returned uncompleted.

In an attempt to insure an adequate

sample, questionnaires were sent to the next nine schools on
the master list.
Followup letters were sent on May 4 and May 20 to the
schools who had not responded.

(See Appendix B.)

On May 20,

thirty-four completed questionnaires had been received.

Four

more were received by June 15, the agreed upon closing date.
Forty-seven of the fifty-nine (79%) schools selected returned
the questionnaires, but only thirty-eight of the fifty-nine

(64%) filled out the questionnaires.

Nine questionnaires

were returned, but no information was given.

The study did

represent thirty-eight teachers and 1,013 fifth graders.
Pupil questionnaire.

Because Curry's study was being

duplicated, the pupil questionnaire was designed as much like
Curry's questionnaire as possible.

The pupils were asked to
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list, in the order of their personal preference, the nine
subjects written on the chalk board.

In addition to Curry's

questionnaire, the pupils were asked to "tell why you like
your favorite subject."

It was hoped that this might fur-

nish some insight into why they preferred their first choice.
(See pupil questionnaire, Appendix B.)
The teacher was instructed to write the subjects on
the chalk board in the following order and to read the
instructions on the questionnaire to the students:
Arithmetic
Art
Health and Physical Education
Language (English)
Music
Science
Social Studies
Spelling
Reading
Teacher questionnaire.

The teacher questionnaire was

designed to furnish information on the teacher, type of
classroom organization, time allotments per subject, teacher
subject preferences, and achievement and intelligence test
score data of the students gathered during the 1964-65 school
year.

(See Appendix B for a duplicate teacher questionnaire.)
II.

TREATMENT OF THE FINDINGS

The information obtained from the questionnaires was
used in an attempt to answer the original questions of the
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study.

These questions were used as a guide in the treat-

ment of the findings.
l. In a list of nine subjects, including arithmetic,
art, health and physical education, language, music, science,
social studies, spelling, and reading, what are the subject
preferences of fifth graders in Washington State?
The rank order of subject preferences was determined
by a weighted score system.

This was done by assigning a

weighted score equal to the choice of the subject; first
choice received a weighted score of one, second choice a
weighted score of two, third choice a weighted score of
three, and so on through the ninth choice which received a
weighted score of nine.

The total weighted scores for each

subject was then computed and the subject with the lowest
aggregate weighted score was ranked number one on the subject
preference list, the second lowest aggregate weighted score
was ranked second on the subject preference list, and so on
through the remaining subject areas to establish their rank
order position.

This method was used in determining the

rank order of subject preferences for boys, girls, and boys
and girls combined.
In addition, the percentage of first choices per subject was computed.
2. How do the subject preference findings of this
study compare with Dr. Curry's findings in Washington State?
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The subject preferences of boys, girls, and boys and
girls combined, as ranked in this study, were compared to
Dr. Curry's findings and the results analyzed.

3. What reasons do fifth-graders give for liking
their favorite subject?
Through trial and revision, a set of categories was
devised for analyzing the data.

Answers that seemed to have

a common element were grouped under common headings or subheadings.

These groups were then summarized.

4. How do the subject preferences of pupils compare
with the subject preferences of their teachers?
The teachers were asked to list the subjects they
personally preferred and enjoyed, and the subjects they preferred to teach.

The identical system for determining the

subject preferences of pupils by weighted scores was utilized
here.

The personal and teaching preferences of the teachers

were then compared to the preferences of the children.
Teachers who listed a common subject as their number
one choice were grouped together.

The preferences of the

students in these teachers' classes were then determined to
see if these teachers' preferred subjects were ranked higher
among these students than among the students in the overall
study.

5. Do the variations of classroom organization seem
to affect the subject preferences of pupils?
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This question was extremely difficult to answer from
the data obtained.

However, information was secured and

will be reported.
The types of classroom organization were tabulated
with the number of special teachers used in each subject area.
There were only a sufficient number of special subject
teachers in the areas of music and physical education to
warrant analyzing their effect upon the subject preferences
of their students.

These classes were grouped and their

subject preferences computed and compared to the findings of
the overall study.
The time spent daily and weekly in each subject was
also obtained.

The median, mode, and range were calculated

and an analysis was made regarding the time spent per subject in relation to the pupil subject preferences.

6. Do pupils of high achievement and intelligence
prefer different subjects than pupils with low achievement
and intelligence?
The achievement and intelligence test scores of the
pupils were used to answer this question.
test scores presented a problem.

These reported

Various tests were used

and reported in both the areas of achievement and intelligence.

The test scores were recorded in various forms.

Some results were given in percentiles, both local and
national norms being used.

Other results were given in

grade and age equivalents.

The intelligence test results
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were given in ''I.Q." scores, in most cases.

In order to use

these results, large groupings were formed, such as "above
average" and "below average", so the groups would be as
homogeneous as possible.
Two groups were formed from the intelligence test
scores.

Group I was made up of those pupils with reported

I.Q. scores of 120 or above.

Group II was made up of pupils

with I.Q. scores of 95 and below.

These score divisions

were used in an attempt to have Group I students definitely
above average in ability and Group II students low average
and below in ability.

The cutoff point of low average

students was first taken at 90 I.Q. and below, but not
enough pupils fell into this category.

Consequently, the

cutoff scores of 95 I.Q. and below were used.
The subject preferences of Groups I and II were computed for boys, girls, and boys and girls combined.

The

two groups were then compared.
Sufficient achievement scores were reported in reading, arithmetic, and social studies to form above average
and below average groups in these areas.

Achievement scores

were received in the other subject areas; however, there
were not sufficient numbers of scores in any one area covering common material.
The students with scores of 7.0 grade equivalent or

85 percentile and above were put into the above average
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group.

The students with scores of 3.0 grade equivalent or

35 percentile and below were put into the below average
group.
The subject preferences of the students in each
group were then computed for the boys, girls, and boys and
girls combined.

Comparisons were then made between the two

groups in each subject area.

CHAPTER

r:v

THE FINDINGS, CONCLUSIONS, IMPLICATIONS
AND RECOMMENDATIONS
The subject preferences of fifth-grade pupils in the
State of Washington were studied to determine what subjects
were popular and unpopular.

It was reasoned that with

change taking place in the schools and the environment in
which the pupils live, it might be that the subject preferences of pupils were also changing.
the purpose of this study to:

Specifically, it was

(1) duplicate the 1961-62

study by Dr. Robert L. Curry on Subject Preferences of Fifthgrade Pupils in the State of Washington, and compare the
results, and (2) go beyond Curry's research to investigate
the relationship between pupil subject preferences and certain possible influencing factors.
An attempt was made to answer several specific questions.

They were:
1.

In a list of nine subjects, including arithmetic,
art, health and physical education, language,
music, science, social studies, spelling, and
reading, what are the subject preferences of
fifth graders in the State of Washington?

2.

How do the findings of this study compare with
Dr. Curry's findings in Washington State?

3.

What reasons do fifth graders give for liking
their favorite subjects?

4.

How do the subject preferences of pupils compare
with the subject preferences of their classroom
teachers?
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5.

Do the variations of classroom organization seem
to affect the subject preferences of pupils?

6.

Do pupils of high achievement and intelligence
prefer different subjects than pupils with low
achievement and intelligence?

This chapter was organized around the six questions
asked above.

The findings, conclusions, implications, and

recommendations were given for each question.
included at the end of this chapter.

A summary was
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I.

WHAT ARE THE SUBJECT PREFERENCES OF FIFTH
GRADE PUPILS IN THE STATE OF WASHINGTON?

Findings.

The rank order of subject preferences of

the pupils in this study was based on the accumulative
weighted score of each subject.

This accumulative weighted

score was computed by giving a pupil's first place choice a
weight of one, a pupil's second place choice a weight of two,
and continuing this procedure through the pupil's ninth
place choice, which received a weighted score of nine.
The accumulative weighted score for each subject was
then determined by totaling the weighted scores for each
subject.

The lowest accumulative score was ranked first,

the second lowest accumulative score was ranked second, and
the subject with the highest accumulative score was ranked
ninth.

In this manner the rank order of subject preferences

was determined.

Table IV shows the rank order of subject

preferences and the accumulative weighted score for each
subject.
The three most popular subjects were art, health, and
physical education, and spelling, respectively.

Arithmetic,

reading, and music were next in order of popularity, while
social studies, science, and language, ranked seventh,
eighth, and ninth, were the three least popular subjects.
By looking at the accumulative weighted scores, shown
in Table IV, a different perspective can be attained that is
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TABLE IV
RANK ORDER OF PUPIL SUBJECT PREFERENCES AND THE
ACCUMULATIVE WEIGHTED SCORE OF EACH SUBJECT

Rank Order

Accumulative
Weighted Score

Arithmetic

4

4765

Art

l

3926

Health & Physical Education

2

4392

Language

6110

Music

9
6

5157

Science

8

5832

Social Studies

7

5676

Spelling

3

4520

Reading

5

5124

Subject
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not afforded by the rank order.

Art was ranked first with

466 fewer points than health and physical education, which
was ranked second.

Only 128 points separated the second and

third ranked subjects, while 245 points separated thirdranked spelling and fourth-ranked arithmetic.

Three hundred

fifty-nine points separated arithmetic and fifth place reading.

Music was thirty-three points behind reading, assuming

a rank of sixth.

Five hundred nineteen points separated

music and social studies, ranked seventh, with science having

156 points more than social studies.

Language ranked ninth

and least popular, with 278 points more than science.

Thus,

the relative position of each subject can be seen.
Table V shows the rank order of subject preferences
for the 515 boys sampled in this study.

Health and physical

education, art, and arithmetic, respectively, were the three
most popular subjects.

Social studies, science, and spelling

were ranked fourth, fifth, and sixth, while reading, music,
and language were the least popular subjects being ranked
seventh, eighth, and ninth.
By looking at the accumulative weighted scores listed
in Table V it can be seen that the boys' preferences for
health and physical education and art were very close.
Social studies and science were also close in popularity
with the boys, as were reading and music.
The 498 girls in this study selected art, spelling,
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TABLE V
RANK ORDER OF SUBJECT PREFERENCES OF BOYS
AND GIRLS AND ACCUMULATIVE WEIGHTED
SCORE OF EACH SUBJECT

Subject

Rank
Order

Girls
Weighted
Score

Arithmetic

3

2318

6

2447

Art

2

2159

1

1767

Health & Physical
Education

1

2127

5

2265

Language

9

3224

7

2886

Music

8

2936

3

2221

Science

2452

9

3380

Social Studies

5
4

2418

8

3258

Spelling

6

2579

2

1941

Reading

7

2875

4

2249
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and music, respectively, as their preferred subjects.

Read-

ing was ranked fourth, health and physical education fifth,
and arithmetic sixth.

Language, social studies, and science

were the least popular subjects with the girls.

(See

Table V.)
Music, reading, and health and physical education,
ranked third, fourth, and fifth, respectively, were quite
close in accumulative weighted score for the girls.
The subject preferences of boys and girls were quite
different.

The boys favored arithmetic, health and physical

education, science, and social studies more than the girls.
The girls favored art, language, music, spelling, and reading more than the boys.

Art was popular with both the boys

and girls, being ranked first by the girls and second by
the boys.
Table VI shows the number and percentage of first
place choices of the boys and girls.

Based on first place

votes, art, arithmetic, and health and physical education
were the three most popular subjects with the boys.

Science

was a close fourth, while social studies and spelling occupied middle positions in popularity.

Reading and music were

less popular, while language, receiving only three first
place votes, was the least preferred subject by the boys.
The girls' first place votes were distributed more
evenly than the boys' first place votes.

Art received the
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TABLE VI
NUMBER AND PERCENTAGE OF FIRST CHOICES
OF BOYS AND GIRLS

Boys

Subject

Girls
Number of
Per
Choices
Cent

Arithmetic

92

17-86

87

17.46

Art

95

18.44

111

22.28

Health & Physical
Education

85

16.50

70

14.05

3

.58

1.80

Music

25

4.85

9
46

8.93

Science

73

14.17

23

4.61

Social Studies

55

10.67

25

5.02

Spelling

59

11.45

69

13.85

Reading

28

5.43

58

16.64

Language

most first place votes.

Arithmetic, health and physical

education, and spelling received the next largest number of
first place votes with health and physical education and
spelling being separated by only one vote.

Reading and

music were next in rank order, followed by social studies
and science.

Again, language was significantly behind or

low in total number of first place votes.
Conclusions.

Based on the findings of this study,

several conclusions were drawn concerning the subject preferences of fifth grade pupils in the State of Washington.
1.

The subject preferences of boys and girls were

quite different.
2.

With the girls, art and spelling were the most

popular subjects, while language, social studies, and
science were the least popular subjects.

3.

With the boys, health and physical education, art,

and arithmetic were the most popular subjects, while music
and language were the least popular subjects.

4.

Boys favored arithmetic, health and physical

education, science, and social studies more than the girls.

5.

Girls favored art, language, music, spelling, and

reading more than the boys.
Implications and recommendations.

The findings of

this study simply indicate the subject preferences of 1,013
fifth-grade pupils in the State of Washington.
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It seems important for teachers and educators working
in curriculum to be aware of the subject preferences of students.

Certainly more research is needed concerning why

certain subjects are popular and other subjects are unpopular.

Why do boys prefer some subjects and girls prefer

other subjects?

Is this due to the social roles boys and

girls are expected to play or are there other reasons?

Are

there ways of improving the popularity of subjects such as
language, social studies, and science?

Why do some classes

prefer these subjects more than others?
It is recommended that further study be undertaken
to answer these and other questions concerning the subject
preferences of pupils.
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II.

HOW DOES THIS STUDY COMPARE WITH DR. CURRY'S
FINDINGS IN THE STATE OF WASHINGTON?

Findings.

When the rank order of subject prefer-

ences in this study were compared to the rank order of
Curry's study in Washington State, some differences were
evident.

Table VII shows the rank order of subject prefer-

ences of the two studies.
In comparing the rank order of subject preferences
in the current study with Curry's study, health and physical
education, social studies, spelling, and reading were more
popular in this study, while arithmetic, science, and music
were less popular than in Curry's study.
The boys of this study ranked social studies fourth,
while Curry's boys ranked it eighth.

Reading was less

popular in this study than in Curry's study, dropping from
fourth to seventh place.

Arithmetic, art, music, and spell-

ing were less popular now than in Curry's study, while health
and physical education, science, and spelling were ranked
higher in this current study.
The girls in the current study preferred spelling
and reading more than the girls in Curry's study.
preferred music less.

They

Art, health and physical education,

language, science, and social studies remained unchanged
between the two groups of girls.
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TABLE VII
RANK ORDER OF SUBJECT PREFERENCES OF CURRY'S
STUDY AND THE CURRENT STUDY

Subject

Curry's Study
Boys Girls Combined

Current Study
Boys Girls Combined

Arithmetic

2

4

2

3

6

4

Art

1

1

1

2

1

1

Health and
Physical Ed.

3

5

3

1

5

2

Language

9

7

9

9

7

9

Music

7

2

5

8

3

6

Science

6

9

7

5

9

8

Social Studies

8

8

8

4

8

7

Spelling

5

3

4

6

2

3

Reading

4

6

6

7

4

5
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Conclusions.

Based on the findings of this study the

following conclusions were made concerning the comparison of
Curry's study and the current study.
1.

Boys indicated the greatest change in subject

preferences, while the girls indicated little change in
subject preferences.
2.

Social studies seemed to be more popular with

boys today than in Curry's 1961-62 study.

3.

Reading seemed to be less popular with boys today.

4.

The girls indicated little change in subject

preferences between the two studies.
Implications and recommendations.

It appears as

though some change in subject preferences of pupils has
taken place between 1961-62 and 1964-65.

For the most part

this change was with the subject preferences of boys.

Do

the current hot and cold wars hold greater concern for the
boys in the area of social studies?

Possibly the boys see

a greater need for an understanding of the world than do
girls.

Space exploration and related science units may have

been incorporated into many social studies programs, leading
to more interest in this subject.
On the other hand, why did reading drop so far in
popularity among the boys?
this question about reading.

Teachers must ask themselves
Does lack of success have a

part to play in this unpopularity of reading?

Should not

41
educators review the methods and materials in our reading
programs in relation to the interests of boys?
Reading, among girls, increased in popularity.

What

has caused the popularity of reading to decrease with the
boys and increase with the girls?
It is recommended that the areas of reading and social
studies receive further attention in regard to these questions.

Studies concerned with the various teaching mater-

ials, methods, and techniques and their effect on the
popularity of reading and social studies with boys and girls
would be of interest.
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III.

WHAT REASONS DO FIFTH-GRADE PUPILS GIVE
FOR LIKING THEIR FAVORITE SUBJECT?

Findings.

The above question drew a variety of

answers from the 995 pupils who answered this question.
Table VIII shows the general categories into which these
answers were placed and the number of

in each cate-

ans~~rs

gory for each subject.
Two hundred ninety-six youngsters liked their favorite
subject because it was "fun, interesting, easy, or they
received their best grades in the subject."

Arithmetic,

reading, art, and health and physical education placed the
largest number of answers in this category.
"Specific sub-phase of subject enjoyed" had 198
answers listed.

The pupils stated they particularly liked

certain aspects of science, social studies, and music.
The "unclassifiable" category contained 131 answers
that were so unique and individualized that they didn't lend
themselves to exact categorization.
The reason that the subject gives opportunity to
"learn new and different things" received 128 answers. Spelling and arithmetic had the most with 70 and 45 answers,
respectively, in this category.
Other categories receiving a significant number of
answers were, "like making or doing specific things,"
"future need seen," and "good for the health."
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TABLE VIII
PUPILS' REASONS FOR LIKING THEIR FAVORITE SUBJECT

Reasons for liking
favorite subject
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Conclusions.

Based on the findings of this study,

certain conclusions were made concerning the reasons children gave for liking their favorite subject.
1.

Children liked their favorite subject because it

was either fun, interesting, and easy, or a combination of
these three aspects.
2.

Children also liked their favorite subject

because they enjoy something new or a specific phase of a
subject.
Implications and recommendations.

The reasons given

by the fifth-grade pupils for liking their favorite subjects
seemed to say something important to all educators.

Child-

ren like subjects that are fun and interesting.

They also

tend to like the subject in which they do well.

They seem

to sense the importance of seeing a need for what they are
doing--a use to which it can be applied in the future.
Things that are new and different are also attractive to
them.
These reasons indicated nothing astonishingly new,
but they do remind educators, again, of the importance of
motivating students in the classroom.

The youngsters seemed

to be telling educators not to fall into a rut, but to make
these subjects stimulating, interesting, fun, rewarding,
and beneficial; to, in essence, make these subjects live.
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It is recommended that teachers find out why their
pupils like their favorite subject.

They should then listen

to what the pupils are telling them, and at least incorporate various materials, activities, and techniques into the
curriculum that have more appeal to the youngsters.
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IV.

HOW DO THE SUBJECT PREFERENCES OF PUPILS
COMPARE WITH THE SUBJECT PREFERENCES
OF THEIR TEACHERS

Findings.

The teachers were asked to rank the sub-

jects according to both their personal and teaching preferences.

The rank order of the personal and teaching prefer-

ences of the teachers was then computed, using the system of
weighted scores.
Table IX shows the rank order of personal and teaching
preferences of the teachers, and the subject preferences of
the pupils.

In both personal and teaching preferences, the

men teachers indicated social studies, arithmetic, and reading to be their three most popular subjects.

Science, lan-

guage, and music were in the fourth, fifth, and sixth positions in both categories, while art, spelling, and physical
education were the least popular subjects in both personal
and teaching preference for men.

There was little difference

between the teaching subject preferences and the personal subject preferences of men teachers.
The women teachers' most preferred subjects were
arithmetic, social studies, and reading in both personal and
teaching preferences.

Language and art were ranked fourth

and sixth in both categories; however, the women teachers'
teaching preference for spelling was higher than their personal preference for spelling by two rank positions.

They

personally preferred science more than they preferred to

TABLE IX
THE RANK ORDER OF PERSONAL AND TEACHING PREFERENCES OF
TEACHERS AND THE RANK ORDER OF SUBJECT PREFERENCES
OF BOYS AND GIRLS
Teachers
Personal
Teaching
Preference
Preference
Men Women
Men Women

SubJect

PuEils
Bo;ys Girls

Arithmetic

2

3

1.5

1

3

6

Art

7

6

9

6

2

1

8

9

8

8

1

5

Language

5

4

5

4

9

7

Music

6

8

6

9

8

3

Science

4

5

4

7

5

9

Social Studies

1

2

1.5

2

4

8

Spelling

9

7

7

5

6

2

Reading

3

1

3

3

7

4

Health

&

Physical Ed.
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teach it.

Music and language were the least popular subjects

in both categories for women.
Some definite differences were noted when comparing
pupil subject preferences with teacher subject preferences.
(See Table IX.)

Language, social studies, and reading were

more popular with the teachers than with the pupils.

Art

and health and physical education were more popular with the
pupils than with the teachers.

The boys' rankings for

arithmetic, music, science, and spelling were quite similar
to the rankings of the teachers.

The girls' preference for

reading was similar to the teachers' preference for reading.
The first choices of thirty-five teachers in the rank
order of the subject they preferred to teach was computed.
Only arithmetic, reading, science, and social studies
received first place ranking by the teachers.

(See Table

x.)

The subject preferences of the pupils taught by
teachers who chose arithmetic as their favorite subject to
teach, were grouped and tabulated.

These pupils' rank order

of subject preferences were then compared to the ranking in
the overall study.
The rank order of arithmetic was the same for both
the boys and girls of the two groups.

The boys ranked arith-

metic third, and the girls ranked arithmetic sixth in both
cases.

TABLE X
PUPILS RATINGS OF THE FIRST CHOICE SUBJECTS OF THEIR
TEACHERS COMPARED TO THE OVERALL STUDY

Subject

Teacher Preference Group
Overall Study
Rank Position
Rank Position
Boys Girls Combined Boys Girls Combined

Arithmetic

3

6

5

3

6

4

Reading

4

2

2

7

4

5

Science

3

9

4

5

9

8

Social Studies

7

8

9

4

8

7
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The same grouping procedure was followed with the
children of the teachers selecting reading, science, and
social studies as the subject they preferred to teach.

The

pupils in the classes of teachers who chose reading, preferred reading more than did the pupils in the overall study.
The boys whose teachers preferred reading, ranked reading
fourth, while the boys in the overall study ranked reading
seventh.

The girls whose teachers preferred reading, ranked

reading second, while the girls in the overall study ranked
reading fourth.
The boys who were members of classes in which the
teachers preferred science, ranked science higher than the
boys in the overall study.

The girls of both groups ranked

science ninth.
The boys who were taught by teachers who preferred
social studies, ranked social studies lower than did the
pupils in the overall study.

The girls in both of these

groups ranked social studies eighth.
Conclusions.

Based on the findings of this study,

certain conclusions were made concerning the subject preferences of teachers as compared with the subject preferences
of pupils.
1.

There was little difference between the personal

subject preferences and the teaching subject preferences of
teachers.
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2.

When comparing men and women teachers' teaching

subject preferences to the subject preferences of boys and
girls, teachers preferred arithmetic, language, science,
social studies, and reading more than the pupils.

The boys

and girls preferred art, health and physical education, and
spelling more than their teachers.

The girls preferred

music more than the teachers.

3.

There were some indications that pupils may tend

to favor the subjects their teachers preferred to teach, but
the difference is probably statistically insignificant.
Implications and recommendations.

It seemed clear

that the students preferred art, health and physical education, and spelling more than the teachers.

Music was also

preferred more by the girls than the teachers, while the
boys showed a high preference for arithmetic as did the
teachers.

The teachers preferred language, social studies,

science and reading more than the students.
It may be that the students preferred subjects which
they felt were "fun", such as art and physical education.
For the girls, music would also fall into this category.
Probably in most fifth grades these subjects closely resemble
the leisure time and play activities enjoyed by the children.
The question of whether or not pupils were influenced
by their teachers' preferences in making their own choices
should be considered.
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This question could and probably has been raised in
other areas concerning the influence of teachers on their
pupils; however, this study was concerned solely with subject preferences.

Do teachers who have an intense interest

in a subject or who do an exceptional job of teaching a
subject influence their pupils in favor of this subject?
Finding the answer to this question was beyond the scope of
the present study.

This study attempted to determine the

subject preferences of pupils and teachers and to compare
the subject preferences of both groups.
It is recommended that more research be undertaken
to determine the influence teachers have in the area of subject preferences.
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V.

DO THE VARIATIONS OF CLASSROOM ORGANIZATION
SEEM TO AFFECT THE SUBJECT PREFERENCES
OF PUPILS?

Table XI shows a breakdown of the classroom organization of the thirty-five classrooms reporting this information.

There were five self-contained classrooms, with no

special teachers, and thirty self-contained classrooms with
special teachers.

No team teaching organization was reported,

but seven classrooms were reported having some ability grouping or using other varied methods of organization.
Of the thirty classes that used special subject teachers, twenty-nine had music teachers and eleven had physical
education teachers.

Six reported foreign language teachers,

three librarians, and one each in science and health.
The rank order of subject preferences of the pupils
in classes with special music and physical education were
computed.

When the rank order of music, taught in classes

with special music teachers, was compared to the rank order
of all the classes, little significant differences in ranking
was noted.

Music was ranked sixth in both groups by boys and

girls combined, and third by the girls of both groups.

The

boys with special music teachers did favor music one rank
higher than the boys in the entire study.

See below.

Boys

Girls

Combined

Ranking of music from classes
with special teachers in music

7

3

6

Ranking of music in overall

8

3

6

TABLE XI
CLASSROOM ORGANIZATION OF THIRTY-FIVE TEACHERS REPORTING
Self-contained classroom, no special subject
teachers

2.

. . . . . . . . . . . . . . . .

5

Self-contained classroom with special subject
teachers

. . . . . . . . . . . . . . . . . . . . 30

Special subject teachers:

..

Art

3

Foreign language . . • •
Music

29

Physical Education • . . . .

11

Library

3.

6

• . . . . . • • • .

3

Science

1

Health • .

1

Team teaching

• . . . . . .

0

(Organizational variations of classrooms mentioned above)
Split fifth grade and all of sixth grade

1

Three-way platoon . . . . • . . . . .

1

Grouping in reading and arithmetic

. . . • .

2

Grouping in reading, arithmetic, and spelling

1

Grouping in reading • . . • . . . . . .

1

Trade science for physical education

1

. . . .
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The boys with special physical education teachers
ranked health and physical education second, while the boys
in the overall study ranked it first.

Girls with special

physical education teachers ranked health and physical education fourth, while the girls in the overall study ranked
it fifth.

When the scores of the boys and girls were com-

bined, health and physical education was ranked second, the
same as in the overall study.
Listed below is the rank order of health and physical
education for classes with special physical education teachers compared with the rank order of health and physical
education of pupils in the overall study.
Combined

Boys

Girls

Rank order of Health and Physical
Education for pupils with
special Physical Education
Teachers

2

4

2

Rank order of Health and Physical
Education for pupils in the
overall study

1

5

2

The average number of minutes spent per subject each
day was reported by thirty-three classrooms.

The median,

mode, and range was computed for each subject, except for
spelling, which was not reported.

This information was

analyzed in relation to the subject preferences of the
pupils.
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Table XII shows that art, ranked first,, had a median
of 14.5 minutes per day, a mode of 12 minutes, and a range
of zero minutes to 60 minutes per day.

Health and physical

education had a median of 25.7 minutes, a mode of 30 minutes,
and a range of 6 to 60 minutes per day.

Reading, ranked

fifth, had a median of 52.7 minutes, a mode of 45 minutes,
and a range of 30 to 90 minutes spent each day.

Arithmetic,

ranked fourth, had a range of 52.3 minutes, a mode of 45
minutes, and a range of 45 minutes to 90 minutes per day.
There seemed to be no relationship between the amount
of time spent in a subject and the pupils' preference for
that subject.
There was little agreement on how much time should be
spent on each subject.

Three subjects, art, music, and

science, were not given any time as such, in at least one
class; however, these teachers stated that they incorporated
these subjects into another subject.

As many as 90 minutes

per day were spent in arithmetic and reading.
Conclusions. Based on the findings of this study, the
following conclusions were drawn concerning the variations
in classroom organization in relation to the subject preferences of pupils.
1.

There seemed to be little difference between the

sucject preferences of pupils who were taught by special
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TABLE XII
THE MEDIAN, MODE, AND RANGE FOR THE ESTIMATED NUMBER
OF MINUTES SPENT PER DAY IN EACH SUBJECT AND
THE RANK ORDER OF SUBJECT PREFERENCES
OF BOYS AND GIRLS COMBINED

Range
Low High

Combined
Rank
Order

Subject

Median

Mode

Arithmetic

52.3

45

45

90

4

Art

14.5

12

0

60

1

Health & Physical Ed.

25.7

30

6

60

2

Language

32.9

10

50

9

Music

13°7

0

30

6

Science

27.5

30
10
12
30

0

50

8

Social Studies

41. 3

45

20

60

7

Not Reported

Spelling
Reading

52.7

45

30

3
90

5
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subject teachers and pupils who had no special subject
teachers.
2.

There were no indications that the amount of time

spent in a subject had any significant relationship to the
subject preferences of pupils.
Implications and recommendations.

It was anticipated

that a greater variety of classroom organization would be
found among the classes sampled.

There were differences in

the use of special teachers and time spent per subject;
however, these factors did not appear to have any obvious,
pronounced effect on the subject preferences of the pupils.
There were no recommendations from this part of the
study.
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VI.

DO PUPILS WITH HIGH ACHIEVEMENT AND INTELLIGENCE
PREFER DIFFERENT SUBJECTS THAN PUPILS WITH
LOW ACHIEVEMENT AND INTELLIGENCE?
Findings.

Pupils with reading achievement test scores

of 7.0 grade equivalent or 85th percentile and above were
placed in Group I, while pupils with reading achievement
test scores of 3.0 grade equivalent or 35th percentile and
below were placed in Group II.
Table XIII shows the rank order of subject preferences
of students in Groups I and II.

The 172 boys and girls in

Group I favored social studies, spelling, and reading more
than the 46 boys and girls in Group II.

Arithmetic, art,

health and physical education, language, music, and science
were favored more by the girls and boys of Group II.

No

subject received the same ranking by both groups.
Eighty-two boys in Group I favored health and physical
education, science, social studies, spelling, and reading
more than the 26 boys of Group II.

Group II boys favored

arithmetic, art, and music more than the boys of Group I.
Language was ranked ninth in both groups.
The 90 girls in Group I favored music, social studies,
and reading more than the 20 girls in Group II.

The Group

II girls favored arithmetic, science, and spelling more than
the girls in Group I.

Art, health and physical education,

and language were ranked the same by both groups of girls.
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TABLE XIII
THE RANK ORDER OF SUBJECT PREFERENCES OF BOYS AND
GIRLS WITH ABOVE AVERAGE AND BELOW AVERAGE
ACHIEVEMENT TEST SCORES IN READING
Group I
(Above Average)
Rank Order
Boys Girls Combined

Subject

Group II
(Below Average)
Rank Order
Boys Girls Combined
( 26)

( 20)

( 46)

6

4

2

3

1

2

1

1

1

Phys. Ed. 1

5

3

2

5

2

Language

9

7

9

9

7

8

Music

8

3

5

5

4

4

Science

2

9

8

3

8

6

Social Studies

5

8

7

7

9

9

Spelling

4

4

4

6

3

5

Reading

3

2

1

8

6

7

(82)

(90)

(172)

Arithmetic

7

6

Art

6
&

Health
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Both boys and girls of Group I with high achievement
in reading ranked reading higher than the boys and girls of
Group II, those with low achievement in reading, as shown
in these results:
Boys

Girls

Group I

3

2

2

Group II

8

6

7

Combined

The rank order of subject preferences of eighty-three
students with above average achievement scores in arithmetic
were compared to the subject preferences of forty-five students with below average scores.

The same test score cutoff

points previously employed were again used.

The above aver-

age students were placed in Group I, with the below average
students being placed in Group II.
Table XIV shows that the boys and girls of Group I
favored social studies, spelling, and reading more than the
boys and girls in Group II.

The Group II boys and girls

favored art, language, and music more than Group I.

Arith-

metic, health and physical education, and science were ranked
the same by both groups.
The boys of Group I favored arithmetic, science, social
studies, and spelling as compared to the Group II boys, who
favored health and physical education and music.

Reading

received the same ranking by both groups, while language
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TABLE XIV
THE RANK ORDER OF SUBJECT PREFERENCES OF BOYS AND
GIRLS WITH ABOVE AVERAGE AND BELOW AVERAGE
ACHIEVEMENT TEST SCORES IN ARITHMETIC

Subject

Group I
{Above Average)
Rank Order
Boys Girls Combined

Group II
(Below Average)
Rank Order
Boys Girls Combined

Arithmetic

3

6

4

4

4

4

Art

7

1

3

2

1

1

Health & P.E.

5

4

2

1

6

2

Language

9

7

9

8.5

7

7

Music

8

3

7

3

3

3

Science

1

9

8

5

8

8

Social Studies

2

8

6

8.5

9

9

Spelling

4

2

1

7

2

5

Reading

6

5

5

6

5

6

ranked ninth by the boys of Group I was ranked 8.5 by the
boys of Group II.
The girls of Group I favored health and physical education and social studies as compared to the girls in Group
II who favored arithmetic more than the girls in Group I.
Art, language, music, spelling, and reading received identical rankings from the girls of Group I.
The preferences of the boys and girls combined of both
high and low achievers in arithmetic ranked arithmetic fourth.
The boys who were high achievers in arithmetic ranked arithmetic higher than the boys who were low achievers.

However,

the girls who were low achievers in arithmetic ranked arithmetic higher than the girls who were high achievers in the
same subject.
The ranking of arithmetic by the boys and girls of
both Groups was as follows:
Boys

Girls

Combined

Group I

3

6

4

Group II

4

4

4

The rank order of subject preferences of seventy-eight
students who scored above 7.0 grade equivalent or 85th percentile on achievement tests in social studies were compared
to thirty-nine students who scored below 3.0 grade equivalent
or 35th percentile on social studies achievement tests.

The
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above average students were placed in Group I and the below
average students were placed in Group II.

(See Table

xv.)

The combined boys and girls of Group I found science,
social studies, and spelling more popular than the combined
boys and girls of Group II, while the combined boys and girls
of Group II favored art, health and physical education, and
language more than Group I.

No subjects received the identi-

cal ranking, although arithmetic and music were ranked fifth
and sixth by Group I and tied for fifth and sixth by Group II.
The boys of Group I favored arithmetic, science, social
studies, and spelling more than the boys of Group II.

The

Group II boys favored art, health and physical education,
language, music, and reading more than the Group I boys.
The girls of Group I favored health and physical education and music more than the girls of Group II, while the
Group II girls favored arithmetic, language, and spelling.
When the rank position of social studies of both groups
was compared, the following resulted:
Boys

Girls

Combined

Group I

3

8

8

Group II

9

8

9

The boys who achieved well in social studies ranked
social studies noticeably higher than those boys who did not
achieve well in this subject.

There was no difference in

TABLE XV
THE RANK ORDER OF SUBJECT PREFERENCES OF BOYS AND GIRLS
WITH ABOVE AVERAGE AND BELOW AVERAGE ACHIEVEMENT
TEST SCORES IN SOCIAL STUDIES

Subject

Group I
(Above Average)
Rank Order
Boys Girls Combined

Group II
(Below Average)
Rank Order
Boys Girls Combined

Arithmetic

2

7

6

3

6

5.5

Art

5

2

2

l

1.5

1

Health & P.E.

6

5

3

2

7

2

Language

9

6

9

8

5

7

Music

8

1

5

6

3

5.5

Science

l

9

7

5

9

8

Social Studies

3

8

8

9

8

9

Spelling

4

3

1

7

l. 5

3

Reading

7

4

4

4

4

4
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preference for social studies between the girls of the two
groups.

By combining the boys and girls it was found that

Group I ranked social studies eighth, while Group II ranked
it ninth.
The subject preferences of 110 pupils with I.Q. scores
of 120 and above were compared to the subject preferences of
121 pupils with I.Q. scores of 95 and below.

The above aver-

age pupils in intelligence were placed in Group I, with low
average and below pupils in Group II.

Table XVI compares

the rank order of subject preferences of the two groups.
The combined subject preferences of the boys and girls
in Group I and II revealed that Group I preferred social
studies, spelling, and reading more than Group II.

Group II

preferred arithmetic, art, language, and science more than
Group I.
The forty-eight boys of Group I favored health and
physical education, social studies, spelling, and reading
more than the seventy-four boys of Group II.

The Group II

boys favored arithmetic, art, and music more than the Group
I boys.

Science and language were ranked the same in both

groups.
The sixty-two girls of Group I preferred social
studies, spelling, and reading more than the forty-seven
girls of Group II, while the Group II girls preferred arithmetic, art, health and physical education, music, and science

TABLE XVI
RANK ORDER OF SUBJECT PREFERENCES OF BOYS, GIRLS,
AND BOYS AND GIRLS WITH I.Q. SCORES OF 120
AND HIGHER AND 95 AND LOWER

Subject

Group I
(120 IQ and Above)
Rank Order
Boys Girls Combined

Group II
(95 IQ and Below)

Rank Order
Boys Girls Combined

Arithmetic

6

6

5

5

5

4

Art

3

3

3

1

1

1

Health & P.E.

1

5

2

2

4

2

Language

9

8

9

9

8

8

Music

8

4

6

7

3

6

Science

4

9

8

4

6

7

Social Studies

7

7

7

8

9

9

Spelling

2

1

1

3

2

3

Reading

5

2

4

6

7

5
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more than the girls of Group I.

Only language was ranked

the same with both groups.
Conclusions.

Based on the findings of this study,

certain conclusions were made

c~ncerning

the subject prefer-

ence differences between pupils with high achievement and
intelligence and pupils with low achievement and intelligence
in the State of Washington.
1.

Boys and girls who were above average in reading

achievement preferred reading more than boys and girls who
were below average in reading achievement.
2.

The boys of high achievement and intelligence

ranked science and social studies higher than the boys of
low achievement and intelligence.

3.

The boys of low achievement and intelligence ranked

art and music higher than the boys of high achievement and
intelligence.

4.

The girls of high achievement and intelligence

ranked social studies higher than the girls of low achievement and intelligence.

5.

The girls of low achievement and intelligence

ranked arithmetic higher than the girls of high achievement
and intelligence.

CHAPTER V
SUMMARY
This paper presented the subject preferences of

1,013 fifth grade pupils in the State of Washington during
the 1964-65 school year.

The study duplicated a 1961-62

study by Dr. Robert L. Curry and compared the findings.
Certain specific factors such as teacher preferences,
classroom organization, and the achievement and intelligence
of the pupils, were examined in an attempt to determine any
relationships between these factors and the subject preferences of the pupils.
This study was concerned essentially with the subject
preferences of a group and not primarily with the subject
preferences of individuals or individual classes.
It was hoped that this study would contribute further insight into the subject preferences of fifth-grade
pupils in the State of Washington.
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February 15, 1965

Mr. Louis Bruno
State Superintendent of Public Instruction
State Department of Education
Old Capitol Building
Olympia, Washington 98501
Dear Mr. Bruno:
I am a graduate student at Central Washington State College
and am doing a study on Subject Preferences of Fifth-Grade
Children in the State of Washington.
In order to obtain a random sample of fifth grade classes
in the state, a list is needed of fifth grade teachers,
their schools, and the schools' addresses. Could you
supply such a list?
If you do not have access to such a list, could you suggest
where such a list might be obtained?
Thank you for your assistance.
Sincerely yours,
Robert v. Davidson
Graduate Assistant

STATE OF •WASHINGTON
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®lgmpia
LOUIS BRUNO
~ATE · SUPERINTENDENT

February 24, 1965

Mr. Robert v. Davidson
Graduate Assistant
Central Washington State College
Department of Education
Ellensburg, Washington 98926
Dear Mr. Davidson:
The cost of providing you with a list of all the fifth grade teachers in
the state would be $180 since this would have to be run on our data processing equipment. In fact, it is even too expensive for our office to
keep a list of teachers by grade in relation to the use made from it. The
backlog on our equipment is heavy, and I have been infonne<l that even though
this is but a three-hour job, it would have to be scheduled sometime in May.
Alternatives would include writing all 390 school districts of the state
and asking to receive their list of fifth grade teachers, but this is not
very practical. For $3 you can buy a directory of the schools of the state
of Washington through Washington Education Association. Tilis lists only
the principal, but if schools were selected randomly rather than teachers,
this would be a simple way of doing the job. You could still maintain geographic, cultural, economic, etc. samples through selection of schools. If
this is to be done, it is suggested that you ask the principal to indicate the
kind of grouping in the classrooms since a bright group might tend to have
different subject preference than a slow group. I also suggest that you
attempt to discover the subject preference of the teacher since I have found
a high correlation between student preference and teacher preference.
In rereading your letter I see that I omitted one question. You asked where
a list of fifth grade teachers could be obtained if not from us. The truth
is, there is no list, and if you secured one through us you would have the
first and only one in the State of Washington.
Sincerely yours,
DIVISION OF CURRICULUM
AND INSTRUCTION

Robert Groeschell
Director of
Elementary Education
RG:jp

APPENDIX B

106 n. Sampson, Apt. ffr2
Ellensburg, Washington
April 7, 1965
Dear Principal:
As an elementary principal you are aware of the many recommendations to change
the curriculum of the schools over the past few years. One would think that
these changes, together with the significant world events that have triggered
them, surely would have affected the subject preferences of school children.
Under the direction of Dr. William Floyd, Chairman of the Department of Education, Central Washington State College, Ellensburg, I am conducting a survey
to: (1) determine the subject preferences of fifth grade pupils, and (2)
investigate the relationship of the subject preferences and several specific
factors. This study is being undertaken as part of the requirements for the
M. Ed. degree at Central Washington State College.
Fifty elementary schools in Washington have been rendomly selected. One
Hfth grade class will be surveyed from each school chosen. The fifth grade
students will be asked to rank nine subjects according to their preference and
to tell why they like their favorite subject. In addition, each teacher is
asked to furnish information about the classroom organization, herself, and
her students.
Your school has been selected to participate in the study.
will entail doing the following things:

Your participation

1.

Look over the enclosed letter to the teacher and the questionnaires.

2.

Decide if you would like a fifth grade class from your school to
participate in this study.

3.

If you are willing to participate, please give the attached letter
and questionnaires to your fifth grad teacher. If you have more than
one fifth grade teacher, please select the participating teacher by
random method.

4.

In the event you do not wish to participate in this study, please
return this material in the enclosed self-addressed envelope today.

The results of this study of pupil preferences should prove beneficial to
educators in general, and to teachers and teacher-training institutions in
particular.
The information will be regarded as confidential and the names of schools and
individuals will not be reported in the study. Results of the investigation
will be available if you desire them. Thank you for your cooperation.
Sincerely,

Robert

v.

Davidson

106 N. Sampson, Apt. #2
Ellensburg, Washington
March 24, 1965
Dear Teacher:
You and your fifth grade students have been selected to participate in a
research study that deals exclusively with fifth grade teachers and students
in ~vashington.
Under the direction of Dr. William D. Floyd, Chairman of the Department of
Education, Central dashington State College, Ellensburg, I am conducting a
survey to: (1) determine the subject preferences of fifth grade pupils, and
(2) investigate the relationship of the subject preferences and certain
factors. This study is being undertaken as a part of the requirements for
the ivI.Zd. degree at Central Washington State College.
To accomplish the purpose of this study I need a few minutes of your time.
Enclosed you will find two questionnaires. One questionnaire is for you
to complete and one is for your pupils to complete.
Your participation will entail doing the following three things:
1.

Fill out the teacher questionnaire, including the test scores
requested. Please give only scores obtained during the current
school year.

2.

Have your pupils complete the pupil questionnaire. It will be
necessary for you to write the nine subjects on the chalkboard
in the following order:
Arithmetic
Art
Health and Physical iducation
Language (English)
Iviusic

Science
Social .Studies
Spelling
Heading

3.

Read the instructions on the questionnaire to the students.
be sure they understand the directions.

4.

Place the questionnaires in the enclosed nine by twelve manila
envelope and return to me.

Please

The results of this study of pupil preferences should prove beneficial to
educators in general, and to teachers and teacher-training institutions in
particular.
The information will be regarded as confidential and the names of schools and
individuals will not be reported in the study. Results of the investigation
will be available if you desire them. Thank you for your cooperation.
Sincerely,

Robert V. Davidson

PUPIL PREFERENCE STUDY

My name is
I am a:

-------Boy

i"iy birthday is
Hon th

My school is

(Circle one)

Girl

L.

Day

!_.
Year

-----------------

~··-

·-

Your teacher will write nine subjects on the chalk board. List
them in the order of iour preference on the lines below. The
subject you like best will be on the first line. The subject
you like second best will be on the second line, on the ninth
line will be the subject you like least of all.
1.

-··-·-··- ..

-----

2.

3.

4.
5.

---·---------------

6.

-------·--

..

7.
8.
9.
Tell why you like your favorite subject.

CENTRAL WASHINGTON STATE COLLEGE
Robert V. Davidson
Pupil Preference Study

A.

----- ---------Age ---

Name of teacher
Name of school

Sex______

District

·---~--------~

Prior level(s) of experience - K, l, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12
(Circle previous grades taught)

B.

Type of Organization in Your Classroom (Check one)
l.
____ 2.

Self-contained, no special teachers
Self-contained with special teachers (Please check
in which special teachers work)

--- Music

Art
Foreign Language
Other (List)

--- 3.4.

area(~)

Physical Education

----·--,-----------

Team Teaching
other

(~ist)

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Undergraduate major and minor(s) (Please list)
Major_ _ - - - - - - - - - - - - - - - - - - - - Minor

-------------------------------------

lY'd.nor

-------------------------------------~---

Graduate major and minor, if any (Please list)
Major_____________________________________________

~

D.

Time Allotments per Subject
Please estimate the average amount of time, in minutes, spent daily
on the followin0 subjects.
Arithmetic
Art
Health and Physical Education
___ Language

E.

Music

--- Science
Social Studies
Reading

Teacher Preference
Listed below are nine subject areas. In column A please rank the
subjects according to your personal preference. In column B rank
the subjects according to your preference in teachin~. The subject
you Eersonally like best will have the number one (l on the line in
column A, etc. The subject you like to teach best will have a one (1)
on the line in column B, etc.
Column A
Arithmetic
Art
Health and Physical Education
Language
Music
Science
Social Studies
Spelling
Reading

Column B

G.

Please fill in the following with as much information as you have
available. Include names of children in your class, their latest
stancardized achievement test scores, and their latest individual
or group intelligence test score.
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106 N. Sampson, Apt. 2
Ellensburg, Washington
May 4, 1965

Dear Elementary Principal and Fifth Grade Teacher:
Approximately two weeks ago a questionnaire was mailed to
you concerning the subject preferences of fifth grade pupils
in Washington.

This study was also designed to investigate

the relationship of the subject preference with certain factors.
These factors are:

classroom organization, teacher preparation,

teacher subject preferences, time allotments per subject and
pupil achievement and ability.
Elementary educators should be aware of subject areas
that are popular or unpopular.

This information can be used

to show areas where added motivation is needed and to give some
indication of the general effectiveness of the instructional
program in tho past.
Won't you please take a few minutes to complete the
questionnaires and return them today.
will be greatly appreciated.

Your help in this study

It is hoped that all questionnaires

will be returned by May 10, 1965.

Sincerely,
Robert V. Davidson
P.S.

If you have returned the questionnaires please disregard
this letter.

106 N. Sampson, #2
Ellensburg, Washington
May 20, 1965

TO

Principal
Fifth grade teachers selected for Pupil Preference Study

FROM:

Robert V. Davidson

RE

Subject Preference Study of Fifth Graders.

I realize the pressure facing you with the end of the
school year rapidly approaching. Reluctantly, I ask you to
give me some of your precious time and complete the Subject
Preference Questionnaires that I sent to you a few weeks ago.
The questionnaires for your students and yourself will
take, at the moat, twenty minutes to complete. The test
results will, of course, take more time. If it is simply
impossible to furnish the test results, I would appreciate
receiving the student and teacher questionnaires minus the
test information.
Please, won't you help me complete this study?
do it today!!! Thank you.

:4hy not

Sincerely,

Robert V. Davidson
P.S.

A number of schools have duplicated the test results
by verifax or thermofax machines. This is very
satisfactory.

APPENDIX C
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January 26, 1965

Dr. Robert Curry
Assistant Professor of Education
Baylor University
Waco, Texas
Dear Dr. Curry:
This letter is being written in an attempt to locate
information on the subject preferences of elementary
students. Beyond your publication in the April, 1963,
issue of the Michigan Education Journal, have you written
anything that I might obtain through the Inter-Library
Loan Service? It would be greatly appreciated if you
could let me know what you have written and in what library
it is located.
I am writing my master's thesis on subject preferences of
third and sixth grade students in the State of Washington.
There appears to be only a limited amount of material
available. Any further information you can furnish will
be of great help.
Thank you for your assistance.
Sincerely yours,
Robert v. Davidson
Graduate Assistant
Department of Education
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February 15, 1965

Dr. Robert L. Curry
School of Education
Baylor University
Waco, Texas 96703
Dear Dr. Curry:
Thank you for your list of publications. Several of them
were in our Library and the others I have ordered on the
Interlibrary Loan.
I would like to ask one thing further of you. Could you
furnish me with your findings on the Subject Preference
Study on the State of Washington? Also, what cities in
Washington did you survey?
For my master's thesis I hope to duplicate your study
using a larger sample and compare the results. In addition,
the intent of the study is to identify certain variables
and investigate the relationship between the pupil preferences and the variables.
If there is a charge for Xeroxing, I will gladly pay this.
Thank you for your assistance.
Sincerely yours,

Robert

v.

Davidson

SUBJECT PREFERENCES OF FIFTH-GRADE
CHILDREN OF WASHINGTON
Robert L. Curry
School of Education
Baylor University
Waco, Texas
During the past few years numerous events have occurred throughout the United States and the world which have
had a very direct influence on the curricula in the public
schools of the United States.

One of the most influential

factors has been the "race for space" between the United
States and Russia.

These events, coupled with a greater

emphasis on certain skill or content areas, have undoubtedly
brought about certain changes in the subject preferences of
school children.
Although educators recognize that each subject area has
a contribution to make to the educational growth pattern of a
child, there are those with special interest in certain subject areas who find it disturbing when other skill or content
areas are more popular.

Apparently those with special inter-

est in reading would be concerned if reading were not popular.
Likewise, those with special interest in music would manifest
concern if music were lacking in popularity.

90
The present study was designed primarily to determine
the rank order of subject preferences of fifth-grade children.

It must be admitted that there is no ideal preference

pattern against which the present results could be evaluated.
However, it is of vital importance to the teacher of each of
the skill and content areas to know whether a given area is
popular or unpopular.

This information can serve two purposes:

to indicate the need for special effort in motivating the
students and to indicate the general effectiveness of our
instructional program in the past.
Procedures and Results
The subject preferences of 969 fifth-grade children
from five cities in Washington were determined by use of a
questionnaire during the 1961-62 academic year.

A distribu-

tion of subjects by city and sex is presented in Table 1.
Table 1
Distribution of Fifth-grade Children by Sex and City
Cities
ReEresented

Number of
Bo~s

Number of
Girls

Total

Hoquiam
Kelso
Kent
Mt. Vernon
Pullman

85
158
94
113
34

125
135
87
106
32

210
293
181
219
66

TOTAL

484

485

969
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The questionnaire was designed in such a manner that
the students filled in the name of the city, circled their
respective sex, and wrote in the skill and content areas
which were to be ranked by the students and had previously
been written on the chalkboard in alphabetical order as
follows:

arithmetic, art, health and physical education,

language (English), music, reading, science, social studies,
and spelling.
The rank order of the skill and content areas was
determined by a process of weighting the choices.

This was

accomplished by assigning a weight which was comparable to
the choice (i.e., a first choice received a weight of 1, a
second choice a weight of 2, third choice a weight of 3, and
the weighting process continued through the ninth choice in
the same manner.

The aggregate weighted score was then

determined for each of the skill and content areas and the
one with the lowest aggregate weighted score was highest on
the preferential list of subjects; the one with the next to
the lowest score was second on the preferential list; and
the procedure continued through the remaining skill and content areas to establish their rank order position.

This

procedure was utilized in determining the rank order of
subject preferences for boys, girls, and boys and girls
combined.
2.

The results of the study are as indicated in Table
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Table 2
Rank Order of Subject Preferences

Boys
1.

2.

3.
4.
5.
6.

7.

8.
9.

Art
Arithmetic
Health & P.E.
Reading
Spelling
Science
Music
Social Studies
Language (Eng.)

Girls

Boys and Girls

Art
Music
Spelling
Arithmetic
Health & P.E.
Reading
Language (English)
Social Studies
Science

Art
Arithmetic
Health & P.E.
Spelling
Music
Reading
Science
Social Studies
Language (English)

Conclusions
The study just reported is primarily a status study.
It simply presents the subject preferences of 969 children
from five cities in Washington.

No effort has been made in

the study to isolate the factors which are responsible for
some subjects being more popular than others.

